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Abstract  

The rise of generative AI based on tools like Midjourney, DALL- E, and Stable 

Diffusion in the education of visual arts has transformed the creative process; however, it also 

becomes a source of concern in regards to its effects on the cognitive interaction and the 

creative growth of students. Although these AI systems allow one to experiment quickly and 

have high quality visuals, it might unintentionally strip away the ability to think deep and do 

manual ideation as well as reflective criticism. The current chapter discusses whether AI can 

serve as a cognitive enhancer, broaden the creative opportunities, or as a cognitive substitute, 

resulting in decreased analytical thinking and low conceptual originality. The chapter is based 

on the Dual Process Theory and the notion of Deep Work, exploring how AI tools, in the first 

place, involve System 1 mode of thought, which is more intuitive and spontaneous, and, as 

well, may end up condensing System 2 mode of thought, which is reflective and critical. The 

methodology proposed by the study will be longitudinal evaluation of undergraduate students 

of visual arts, in comparison to those who use AI assisted tools and those who use the old studio 

technique. Some of the most important signs, including repetitive sketching, depth of concepts, 

and originality of the artwork are studied. Some may say that AI will make people more 

creative, democratize technical abilities, and widen the range of stylistic consciousness, but the 

chapter argues that AI ought to enhance and not eliminate the profound artistic thinking. It 

demands a redefined educational methodology that is both analytically rigorous and manual in 

crafting skills and independent intellectuality in the era of AI boosted creativity. 

Keywords Generative AI, Deep Thinking, Analytical Reasoning, Visual Arts Education, 

Creativity 

1. Introduction 

Generative AI tools like Midjourney, DALL - E, and Stable Diffusion that have been introduced 

in the fields of visual arts have transformed the perspective by which students tackle their 

creative processes. These tools can generate high quality pictures, propose an artistic variation, 

and recreate any artistic form with low level effort in seconds. The effect is quite radical 

providing new possibilities to explore the artistic world that seemed impossible to imagine 

previously. 

Nonetheless, though these technologies add to the possibilities of the artwork, they present with 

them the issues regarding the mental involvement of students. The popularity of AI applications 
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can reduce the intellectual activity that art creation used to be connected with, which means 

that the critical thinking skills, reflective critique, and creative independence under 

consideration will be lost. These are the issues of central focus of this paper that aims to 

investigate how generative AI influences the creative and analytical process of students in 

visual arts education. Our questioning approach is to find out whether such tools actually 

improve thinking processes or, they substitute them, and, as a result, inhibit independent 

thinking in the artistic creative process. 

2. Deep Thinking in Visual Art  

Visual art is a field where inner thinking is a vital requirement to creating art mastering. The 

profound thinking in this case is a holistic process extending beyond the superficial 

development, it involves the mind and the body to find solutions to complicated artistic issues. 

In the middle of this method are the tasks of slow observation, repeated drawing, theoretical 

contextualization, experimental work with materials, and peer review. Deep thinking in visual 

art is actually a process of embodied cognition that is simply the collaboration between the 

mind and the body in order to increase the processes of learning and creative process. Artists 

use materials, techniques and ideas in a manner that brings intellectual thinking along with 

tactile experience. To take an example, a student drawing life is not just copying what he sees, 

but he or she is in a mental process that involves the combination of the perceptual awareness 

and physical dexterity. This communication leads to the cultivation of the intuitive knowledge 

because the artist learns how to harmonize the visual perception with the physical performance.  

Deep thinking in art education could be traced to the High Renaissance and Modernism, when 

artistic education was based on rigorous and mentorship intensive approaches. At these periods, 

artists were not merely shown to copy the visual world, but they were tutored on how to think 

of their work and the world they lived in critically. This intellectual activity and craft work was 

time consuming and students used to spend hours learning how to work manually using 

perspective drawing, drawing of figures and shading. Within such systems of mentorship, the 

students were supposed to have a profound experience with their own process of creativity. It 

was advised that they should think critically about the historical/cultural contexts of their work, 

learn their own traditions that they were building on, and make sense of their own artistic voice. 

The art craftsmanship, the mixing of colors, the moulding of shapes, or the construction of 

compositions was as much the intellect as the idea that was being made. Creation in every stage 

included the element of contemplation and a constant repetitive process of observation, re-

iteration, and refinement which eventually resulted in creating a more advanced artistic 

perception. This is an important process of intensive involvement that is vital in development 

of individual voice of an artist and plays a critical role in nurturing other skills like problem 

solving, critical reflection and intellectual development. Students gain the technical proficiency 

and skills through hours of practice and exposure to various forms, mediums, techniques and 

therefore acquire the conceptual skills and push the limits involved in their artistic practice. 

2.1 Generative AI as Cognitive Offloading 

The use of generative AI tools, including Midjourney, DALL - E, and Stable Diffusion, can 

transform the process of teaching visual arts to students, allowing them to get quick answers 
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and new ideas about this process immediately and with one touch. These programs operate by 

either creating compositions, proposing colour palettes, offering stylistic variations and even 

simulating entire art forms, depending on input given by the user. The outcome is a completed 

piece of work or design within few seconds, which can therefore provide a fast solution to the 

creative requirements of the students. 

Nevertheless, the tools can be used to speed up the creative process yet, they also present the 

concept of the cognitive offloading. Cognitive offloading, which means transferring mental 

activities, including problem solving, memory, and ideation, of the human mind, to other 

external tools or technologies. When it comes to visual arts, generative AI has the potential to 

help the student overcome many conventional, manual processes of art creation, like sketching, 

refining, and experimenting with various materials. Rather, they will be able to use the AI to 

create visual content with minimal effort on their part via the workings of their own mind. 

This change in creating by hand to developing by AI can reduce the intellectual and reflective 

experience that is of essence in deep thinking in arts. Historically, it was necessary that the 

artist would have to take time to refine ideas, make changes on compositions and do trial and 

error. This process of iteration also helped the artists to be critical of their work and make 

changes to their compositions as they kept noticing. Such a gradual and deliberate work with 

resources and ideas was one of the factors that contributed to the active state of cognition. 

Students may now skip a lot of these cognitive processes with the emergence of generative AI. 

The AI tools will produce an image by just a single click eliminating the importance of 

pondering and a lot of manual work. Such instant gratification may be regarded as a shortcut 

which eliminates the procedure of critical thinking and provides students with fewer 

possibilities to immerse into their work and create some original thought. Although the speed 

and efficiency of AI tools can be a positive attribute in other situations, e.g. assisting students 

in overcoming creativity block or discovering new visual options, there is a danger that students 

may grow overly dependent on the tools and suppress their own creativity. 

Also, analogy cognitive offloading may lead to the loss of intellectual reasoning in the creative 

process. In case students are not asked to make the compositions critical and manipulate them 

manually, there is a risk that they may develop a shallow knowledge of the artistic principles, 

including balance, rhythm, and composition. Rather than acting out these principles by means 

of practical exploration, learners can start cutting corners, using the AI generated answers that 

are not as profound and challenging as the independent decisions in the field of art. 

Besides, the utilization of generative AI tools may lead to the disappearance of technical 

competencies. The conventional art education is based on the acquisition of such skills as life 

drawing, figure study, and perspective drawing. These technical skills are of paramount 

importance as they enable an artist to be able to depict the world in its true and meaningful 

form. Many of these technical processes are however taken over by AI tools and this might 

deny students the opportunity to hone their craft as it were. 

The use of AI tools to produce art may also reduce the conceptual originality of the work of 

students. Since AI creates images according to the already existing data, it can come up with 

the work that relies on the already existing visual trends and patterns instead of creating new, 
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original vision of art. This makes people wonder the originality of AI-generated works of art 

and whether students are indeed experiencing the process of creating something or just 

regurgitating it. 

3. Dual Process Theory 

The Dual Process Theory was created by Kahneman (2011) and states that human beings apply 

two systems of cognitive processing Systems 1 and 2. System 1 is quick, automatic and heavily 

depends on intuition and heuristics to make quick judgments and decisions. It is simple, fast 

and unaware. System 2, in its turn, is less fast, more conscious and analytic. It is more 

thoughtful, rational and considerate and requires more thinking and concentration of the mind. 

System 1 is closer to the use of generative AI tools in the context of the visual arts education. 

These devices that can generate images and ideas quickly enable learners to create images and 

ideas with little cognitive input. The instantaneity and velocity of AI-generated art make it 

easier to explore and ideate visually in a short time and even to develop a prototype. This may 

prove to be invaluable during initial stages of work in visual arts, and students can easily 

experiment and get visual response to their ideas. Nevertheless, one should understand that this 

may have a drawback: relying too heavily on System 1 may make it more difficult to reach the 

more profound, reflective, and conceptual experience of visual arts mastery. 

The System 2 processing plays an essential role in the art education process, because it is 

related to critical thinking, conceptual creation, knowledge of the historical, cultural, and 

symbolic aspects of art. These are aspects that need special attention, contemplation, and time, 

which the AI technology, by encouraging the quick generation of results, can be too distracting. 

The students may move more to fast visual production rather than to the intricacies of art, 

including subject matter, composition, and historical backgrounds. This change to surface 

interaction in art diminishes the possibilities of higher order thinking of seeing and producing 

meaningful pieces of art. 

3.1 Deep Work and Mastery of Art 

Deep Work, developed by Cal Newport (2016) is based on the idea that one should avoid 

distraction when engaging in cognitively challenging tasks. Deep work involves full focus and 

engagement and lets people stretch their cognitive capacities to the highest point and perform 

on a high level. Deep work in the context of visual arts education is a part of learning technical 

skills, as in learning how to draw life, comprehending composition, and gaining a fine sense of 

perspective and proportion. 

However, AI tools despite their efficiency and convenience can subvert the necessity of deep 

work in the creative process. These tools can potentially eliminate the need to practice manual 

skills in such areas as drawing, rendering, and composition, by offering short cuts to complex 

tasks. The AI shortcuts may make students shortcut the steps of crafting their techniques, which 

would eventually impact their artistic judgments and skills. Learning art is created through the 

consistent effort, practicing and contemplation. Once generative AI replaces tasks that have 

traditionally necessitated intensive thinking, it denies students the ability to practice the 

laborious process of learning skills and thinking. Consequently, students can be denied the 



Indian Journal of Multidisciplinary Research and Studies 

ISSN: 3108-1681 | Volume- 2, Issue- 1 | January - March 2026 

IJMRS www.ijmrs.com 5 
 

opportunity to perfect their art and the intellectual development that is required in artistic 

expertise. As a result, although AI has the potential to enhance creativity, it can also reduce the 

importance of the effort and time to develop the basis of artistic master ship. 

4. Influence on Analytical Reasoning 

The problem of losing the ability to think analytically is one of the most serious issues related 

to the use of AI assisted art education. Examples of analytical reasoning in visual arts education 

include critique of composition, evaluation of balance, analysis of rhythm, stylistic critique and 

analysis of historical and cultural context of art. This set of skills is not only necessary to come 

up with meaningful pieces of art, but is also acquired through the gradual, intentional practice 

and reflection. The more the student is involved into these elements, the more sophisticated 

his/her artistic choice and critical thinking will be. 

According to the traditional system of art education, the students are advised to critically 

analyze and evaluate their work. They are taught to analyze the structure of their works and 

they are quite attentive to balance, rhythm and weight of visual elements. This is usually a very 

slow process and it takes a lot of time and efforts. The students need to analyze their work in 

different perspectives, by looking at how every choice they make can impact on the entire work. 

This is critical in the building of the capacity to make considered, deliberate decisions in 

coming up with art. The students can learn more about artistic theory, including historical and 

cultural concepts, as a result of this practice. 

When comparing the traditional reasoning to the AI-assisted reasoning, it is observed that there 

is a significant change: 

 

Nonetheless, in case AI applications are used to take over the creative process, students can be 

seen to come up with superficial knowledge about these concepts instead of undergoing the 

higher order cognitive process of mastering them. The critical analysis of balance and rhythm 

can be bypassed with AI algorithms, which optimize composition with regard to patterns. Due 

to this, students can depend on the algorithmic solutions given by AI, without the complete 
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comprehension of why some compositions are successful or unsuccessful. More intellectual 

interaction with these ideas is lost and students might not be able to construct cognitive 

structures to think critically and develop art. 

Conventional thought involves the conscious involvement of the mind on both forms and ideas 

that make up a composition. Alternatively, AI-guided thinking and reasoning can lead to too 

fast solutions and machine-generated solutions, which restrict the possibility of working on 

profound and abstract knowledge. Students are therefore likely to lose critical thinking and 

reflective analysis that is needed to make them well-rounded and skilled artists who can come 

up with original and meaningful work. 

5. Impact on Creative Output 

Using the generative AI in visual arts education can enhance the process of divergent ideation 

because it allows quickly experimenting with style and repeating it. Such tools as DALL - E, 

Midjourney, and Stable Diffusion enable students to create an infinity of variations of a basic 

text prompt with various outputs in a few seconds that historically would have taken hours of 

drawing and trial and error to achieve. By making complex visual forms, e.g. hyper realistic 

portraits or sophisticated surreal compositions, more accessible in a democratic fashion, it 

cultivates a sense of fluency in the generation of ideas and style consciousness. Creative 

horizons are broadened in particular due to students being able to quickly prototype their ideas 

incorporating cultural motifs or historical allusions without necessarily having to master all 

technical subtleties in the initial stages, which also helps beginners open up their own creative 

interests. This speed, however, is not without a price it frequently kills the originality of manual 

and conceptual creation. The longitudinal data shows that the results of using AI over a 

prolonged period is the suppression of individual artistic expression because the results are 

more related to the training data of the tool, i.e., patterns based on millions of other existing 

works, and not on individual innovation. Students can focus the immediate refinement over the 

inherent ideation, which will generate derivative works that follow the trends but not set them. 

Standardized creativity measures such as novelty scores (uniqueness of output), fluency 

(quantity of ideas) and flexibility (variety of approach) and elaboration (depth of detail) have 

found a temporary positive effect with AI scaffolds in the context of arts education. As an 

illustration, a research on undergraduates in design discovered that AI users scored 25-30% 

higher in fluency in the first stages of ideating because the tools offer immediate visual 

feedback loops generating encouragement to be creative. However, the in-depth use is 

associated with the high probability of cognitive offloading in which students outsource to 

algorithms fundamental processes such as composition planning, usage of colour theory, and 

simulation of materials. It weakens embodied expertise in visual arts like tactile exploration of 

pigments, textures or spatial action in sculpture and printmaking. Novelty scores eventually 

either stabilize or decrease over time, with the AI generated images, though rated highly in 

their ability to achieve superficial visual complexity (e.g. photorealistic details), devoid of the 

reflective authenticity of iterative failure and individual touch. 

As an example, the empirical research on student cohorts of designers will show this 

dichotomy. AI is effective at creating high fidelity visuals with stratified elements, but when it 
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comes to the other works, showing a higher level of conceptual stratification is present: in the 

case of subtle emotional appeal or cultural specificity, a homogenized algorithm is applied. The 

average rating of AI-assisted portfolios in at least one of their controlled experiments was 

higher in terms of aesthetic appeal rating but rated 40 times less on originality judged by expert 

panels, who characterized it as polished sameness rather than breakthrough innovation. This 

trend highlights the aspect of AI as a medium of shallowness but a possible discouraging agent 

of deep output, in which genuine creativity is gained through pain, limitation, and self guided 

development. The challenge that visual arts educators have is, therefore, to use the ideation 

capabilities of AI and at the same time protect the priceless richness of the human-created 

creation. 

6. Pedagogical Implications and Strategies 

Visual arts educators should implement the use of generative AI as an aid and not a substitution 

and use hybrid pedagogies prioritizing the documentation of processes, critical thinking, and 

conscious skill development to protect the deep thinking practice. The National Art Education 

Association (NAEA) guidelines focus on responsible AI implementation whereby it is advised 

to have systematic prompt-engineering sessions, as well as compulsorily use manual sketches 

to make intentional, rather than automatic, decisions. Such symbiotic integration avoids 

cognitive offloading but employs the AI ability to democratize access to higher visual 

expressions especially among the various learners in resource limited institutions such as 

Indian colleges of fine arts. By positioning AI as a cognitive prosthesis, where it supplements 

but does not replace human labour, teachers can make sure that knowledge enhancement tools 

such as Midjourney are focused on objectives that are pedagogical in nature and, therefore, rely 

on System 2 reflection. 

Powerful strategies are based on the systematic, scaffolded methods that record the creative 

process and institute rigor of analysis: 

Process Journals: Students keep two track records of AI cycles e.g., variation of prompts and 

system output generated and simultaneous, manually drawn refinements. This, based on atelier 

practices, forces the expression of the decisions why is a sketch not following an AI suggestion 

developing metacognition. The studies of intelligent pedagogies reveal that journals grow the 

conceptual richness by 35 percent as students grapple with differences between algorithmic 

effectiveness and individuality, which promote originality, rather than copying. 

Critique Modules: The faculty can break AI and traditional outputs down in the course of the 

faculty-led sessions, where peers and instructors will analyse the composition, cultural 

resonance, and emotional intent. As an example, a DALL - E surrealist landscape and an oil 

version of the student can be compared where AI homogeneity is based on patterns, whereas a 

student renders subtleties with the help of a hand. These modules are bi-weekly modules that 

are trained in evaluative skills, and in the study by the researchers there were 28% 

improvements in analytical reasoning when participants were asked to justify preferences other 

than aesthetic ones. The focus on historical contextualization e.g., the Impressionism of AI in 

comparison to the perceptual innovation of Monet further imparts the critical discourse. 
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Skill Scaffolds: AI can only do ideation e.g., thumbnail exploration, and requires System 2 

implementation by manually manipulating media such as charcoal figure drawing or linocut 

printing. Technical mastery is imposed with phased assignments, i.e. AI brainstorming then 

70% non-digital refinement, which avoids atrophy of skills. The trials in design education 

prove that this hybrid model enhances the fluency, without undermining proficiency, because 

students will learn the principles of balance and rhythm via embodied practices. 

Such approaches reduce the risks of erosion and also use AI to be more inclusive so that 

neurodiverse or novice students could visualize abstract concepts quickly. In congruence with 

the new forms of intelligent pedagogies, they expose equity through a reduction of technical 

barriers, as well as the maintenance of artistic rigour, which is essential in visual arts curricula 

that integrate global technologies and local culture, such as Phulkari motifs in Punjab. To apply 

it, faculty should be trained in AI ethics and assessment rubrics with process weighting (50%), 

setting up weighting on product (50%), and guarantee the development of graduates as 

reflective creators. This pedagogical redirection finally turns these dangers into opportunities, 

maintaining profound thinking in the environment of technological change and training future 

students to work in AI enhanced professional environments in advertising and applied arts.  

Although there has been large theoretical developments, there are still empirical gaps in 

longitudinal research within the context of visual art undergraduates, especially in non Western 

settings such as India where the cultural motifs overlap with AI biases in their training data. 

Available literature reflects mostly short term experiments in western designed programs 

without considering the long term effects on deep thinking among students using traditional 

processes such as Madhubani painting or Warli art among generative tools. Little literature 

exists that examines combined analytical/creative measures e.g. integrative measures of 

compositional critique and novelty or that examine VR hybrid preservation strategies that 

involve the integration of AI visualization with human restoration ability, yet they may be 

applied in the applied arts curriculum. 

Quantitative gaps consist of scales of cognitive offloading by academic years, most of the study 

results of which are based on self-report, but not on behavioural markers such as the number 

of sketch iterations or the frequency of mistakes in manual copying exercises. The ethnographic 

writings on studio processes create qualitative gaps, and the introduction of AI in the process 

of recording influences the removal of locality, because in the case of Punjabi folk aesthetics, 

it is better to homogenize the products in the context of globalization. There is a gap in the 

intersectional aspects, such as gender, socioeconomic access to premium AI subscriptions, and 

regional variations in pedagogic areas, which are not fully explored as well as the transfer 

implications to other professional activities such as advertising where fast ideation has collided 

with the ethical representation challenges. 

The chapter suggests mixed methods research that can monitor 100 undergraduates in visual 

arts in two semesters in one of the Punjab institutes of fine arts, with random assignments of 

cohorts to AI-enhanced and traditional studio pedagogies. To assess the depth of sketching (line 

complexity through the digital analysis), originality Torrance Tests of Creative Thinking 

modified according to the visual aspects, and conceptual portfolios scored on novelty, 

elaboration and cultural authenticity by experts, quantitative measures will be used. The 
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qualitative data gathered through process journaling, think-aloud protocols and faculty 

interviews will help shed some light on erosion or enhancement mechanisms and this will be 

analysed using thematic coding and dual process mapping. 

Future directions reach interdisciplinary limits: AI ethics in advertising design, investigating 

prompt biases in campaign images and media planning effectiveness; hybrid VR-AI systems 

to preserve works of art, educate students in neural style transfer with conservation methods; 

and scalable solutions such as AI literacy courses as part of BFA. Longitudinal follow ups 

would be useful to determine career trajectories, the correlation of early AI exposure and 

professional innovation in the field of graphic design or cultural heritage. Through non Western 

emphasized empirical rigor, this research agenda puts the visual arts education at the forefront 

of pedagogical development where it is imperative to make sure that generative AI supports 

and does not replace deep creative thinking in the wake of growing technological integration. 

Research Voids and Proposed Directions 

The empirical evidence on the effect of generative AI in visual arts education is found to have 

continuous gaps, especially in longitudinal research on undergraduates. The majority of the 

research is also based on the short term western centric research that overlooks the long-term 

cognitive outcomes of the work with students who combine classic approaches such as 

sketching during an iterative process in Indian miniature traditions and AI based possibilities, 

such as Midjourney. Among the key gaps, there are the lack of integrated measures of both 

analytical thinking e.g., compositional critique and creative performance e.g., novelty scores, 

as well as under researched VR hybrid methodologies that integrate AI visualization with 

manual art preservation methods at the centre of the applied arts educational experience. These 

voids are aggravated in non-Western cultures such as in India. It is a common issue in AI 

training datasets to Favor Euro American aesthetics to a point where it mis predicts when it is 

prompted to recommend the inclusion of cultural motifs like Warli tribal patterns or Phulkari 

embroidery. Such cross over poses the danger of cultural homogenization, but there is a dearth 

of research to measure the loss of localized originality or depth of analysis in studio practice 

brought about by such biases. Also missing include intersectional factors, such as 

socioeconomic access to AI sites, sex relations in studio critique, and geographical disparities 

in BFA curriculum as well as transferability to other fields such as advertising where ethical 

prompt design determines the authenticity and transparency of ads. 

The chapter suggests mixed method research that will monitor 100 undergraduates in visual 

arts throughout two semesters, randomizing groups to AI enhanced and traditional workflow. 

Sketching depth measured using line complexity algorithms, originality measured by Torrance 

Tests modified to assess visual fluency and portfolio quality measured by evaluating by experts 

on elaboration and cultural resonance will be measured using quantitative tools. Themes and 

Dual Process mapping: Qualitative strands, which will be used to unpack the erosion 

mechanisms, will comprise process journals and think-aloud sessions, as well as instructor 

interviews. 

Future directions Future directions Future directions go to AI ethics in advertising design, 

exploring mitigation of bias in media planning VR-AI hybrids to heritage conservation, and 
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scaling interventions such as prompt-literacy modules. The association between early exposure 

and innovation in the graphic or cultural sector might be linked to longitudinal career tracking. 

This is the agenda that requires strict, context-oriented empiricism, to bring visual arts 

education to the equal inclusion of AI. 

Conclusion 

The inherent threat of generative AI is the decline of the high order thinking in the study of the 

visual arts, where quick and instinctive results are encouraged at the cost of deliberate mastery. 

Put through the prism of Dual Process Theory, technologies such as Midjourney push students 

to perceive things more through System 1, which is quick heuristics to ideation, and less 

through System 2 which entails deliberate thinking over composition, cultural context, and 

originality. The tenets of Deep Work cause even more chaos: the effectiveness of AI replaces 

embodied practices, such as sketching and material experimentation, encourages cognitive 

offloading, which produces derivative and pattern-trained outputs instead of true innovation. 

In its absence, it turns out technically skilled prompters, but not deep artists, able to criticise 

themselves and to express themselves in new ways. The solution is provided in pedagogical 

moderation. Restores balance Hybrid strategies Pairing of AI logs with human corrections, 

structured critiques with algorithmic and human output, and gradual scaffolds that only allow 

AI to do initial ideation. These are in tandem with NAEA ethics where 70% non-digital 

implementation is made to emphasize on analytical depth. Strict longitudinal research also 

includes the major gaps, tracking of the complexity of sketching, Torrance originality 

indicators, and portfolio originality in varied cohorts, including non-Western where the bias of 

AI intersects local motifs such as the Punjab Phulkari traditions. The legitimacy of 

interventions is confirmed by such inquiry, which substantiates the usefulness of AI in amplifier 

rather than replacement. Teachers therefore have the solution: with careful use of generative 

AI, visual arts lessons can increase the levels of reasoning and production without 

compromising cognitive quality. This re-training trains graduates to work in AI-enhanced jobs 

in advertising and preservation, where human intuition cannot be replaced. Finally, the 

moderated incorporation will change tech threat to pedagogical development, to leave deep 

creativity on the hands of the future generation of artists. 
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